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ABSTRACT

Objective: to describe the experience of students in the development of an activity in the discipline of Caring
Process in Nursing Graduate Program. Method: qualitative, descriptive study, of the type of experience
report. It was used the Arch of Maguerez, from the question: What weaknesses in the teaching of the process
of Nursing in the Academy? Results: it was observed that Nursing evolves in search of several skills,
knowledge and professional practices. Thus, the teaching of the Nursing process, for the most part, is still
related to the transmission of conceptual bases, with fragmentation of the construction of knowledge, which
has contributed to the lack of meaning. Conclusion: weaknesses in the teaching of the nursing process in the
academy had resulted in difficulties of implementation and adherence in public and private services and there
is a need to reflect on the fragmentation between theory and practice. Descriptors:Nursing; Teaching;
Nursing Processes.

RESUMO

Objetivo: descrever a experiéncia de discentes no desenvolvimento de uma atividade na disciplina de
Processo de Cuidar na Pds-Graduacdo em Enfermagem. Método: estudo qualitativo, descritivo, do tipo relato
de experiéncia. Utilizou-se o Arco de Maguerez, a partir da questdo: Quais as fragilidades no ensino do
processo de Enfermagem na Academia?Resultados: observou-se quea Enfermagem evolui na busca de diversas
habilidades, saberes e fazeres profissionais. Assim, o ensino do processo de Enfermagem, em sua maioria,
ainda estd relacionado a transmissao de bases conceituais, com fragmentacdo da construcao do
conhecimento, o que tem contribuido para a falta de significado. Conclusdo: as fragilidades no ensino do
processo de Enfermagem na academia tinham resultado em dificuldades de implantacao e de adesao nos
servicos publicos e privados e ha a necessidade de refletir acerca da fragmentacao entre teoria e pratica.
Descritores: Enfermagem; Ensino; Processos de Enfermagem.

RESUMEN

Objetivo: describir la experiencia de los estudiantes en el desarrollo de una actividad en la disciplina de
Proceso de Cuidar en el Postgrado en Enfermeria. Método: estudio cualitativo, descriptivo, del tipo relato de
experiencia. Se utilizd el Arco de Maguerez, a partir de la cuestion: ;Cuales son las fragilidades en la
ensefanza del proceso de Enfermeria en la Academia? Resultados: se observd que la Enfermeria evoluciona
en la bUsqueda de diversas habilidades, saberes y haceres profesionales. Asi, la ensefianza del proceso de
Enfermeria, en su mayoria, todavia esta relacionada a la transmision de bases conceptuales, con
fragmentacion de la construccion del conocimiento, lo que ha contribuido a la falta de significado.
Conclusién: las fragilidades en la ensefianza del proceso de Enfermeria en la academia habian resultado en
dificultades de implantacion y de adhesion en los servicios publicos y privados y que hay la necesidad de
reflexionar acerca de la fragmentacion entre teoria y practica. Descriptores: Enfermeria; Ensefanza;
Procesos de Enfermeria.
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INTRODUCTION

The training of health professionals has
been historically influenced by the use of
reductionist and assistentialist methodologies,
focusing on conservative and fragmented
approaches, where there is the privilege of
curativist knowledge in detriment of the
proactive practices that should be directed
towards the protection and promotion of
health. In search of technical efficiency, the
transmission of knowledge was centered on
expository classes, in which, the student, was
given little or no possibility of insertion and
participation.’

There is a constant search for improvement
observed from the historical-pedagogical
trajectory of teaching, which has contributed
to important changes to accompany, in terms
of currents of thought, the assumptions and
conceptions that guide the formation of both
the professional, and the teacher. In this
perspective, the conservative and traditional
teaching model has gradually been replaced
by new pedagogical tendencies, which signals
the need for the formation of a critical-
reflexive professional, capable of
transforming the social reality of their daily
life, with a view to minimizing injustices and
inequalities.?

The activities developed by Nursing
professionals can be understood as a system of
production of care, and the conception of this
product involves interaction between human
beings, dynamic, non-linear and emergent
processes, as well as the capacity to self-
organize and adapt to the needs of the
patient/family, team and institution,
characterizing itself as a complex adaptive
system.?

Contemporary Nursing evolves in a frank
process of hybridization, where the patient's
general care, of a purely procedural nature,
passes to a phase of intense search of
interdisciplinarity that involves diverse
discrete structures, skills, knowledge and
professional practices, as it happens in
professional training.*

The Nursing Process (NP), as a method of
operationalizing Nursing Care Systematization
(NCS), was introduced in Brazil in the mid-
1970s by Wanda Horta. The theoretical
foundation is based on the Theory of Basic
Human Needs (BHN), worked by Maslow, in
Theory of Human Motivation. The NP is
presented as the foundation, the founding and
structuring axis of the construction of
knowledge, with this, of professional practice
(teaching, assistance, research and
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management / management), given that care
is the object of study and work the Nursing.”

In the meantime, COFEN Resolution
358/2009, further describes that the NP is an
instrument that both guides, and documents
professional practice and that
operationalization highlights the contribution
of Nursing to the health care of the
population, increasing visibility and
professional recognition.®

However, many problems surround the
deployment and implementation of NP in
services. Aspects related to the execution,
operationalization and periodic and direct
follow-up of activities, as well as lack of
leadership, absence of commitment, lack of
time and lack of knowledge of the law of
professional practice are factors that,
certainly, compromise the quality of care and
often lead to dismay and dissatisfaction with
the NCS.”

With this, the active teaching
methodologies have contributed with regard
to the teaching of the NP, since they are
based on a significant theoretical principle,
that is the autonomy. Nevertheless, another
teaching-learning strategy, is used, which is
the problematization that aims to reach and
motivate the student, because, in the face of
the problem, he pauses, examines, reflects,
relates his history and begins to re-signify his
discoveries by experiencing the construction
of a pedagogical practice that is based on
principles of freedom, autonomy, equality,
equity, fraternity and compassion that favor
reflective thinking.®

From a retrospective study, with
application of the Active Methodology, it was
possible to infer that its use, in formal
education, is something recent and that the
problem is used in situations in which the
themes are related to life in society, having,
as reference, the Method of the Arch, of
Charles Maguerez, presented, for the first
time, by Bordenave and Pereira, in 1982.2

What has been expected in the dynamics of
knowledge  construction is not the
accumulation of contents or ideas, nor correct
and easy behaviors, but rather the increase of
the capacity of the student - participant and
agent of social transformation - to detect the
real problems and seek, for them, original and
creative solutions. For this reason, the
capacity one wishes to develop is to question
oneself in any situation, in order to,
understand contexts and be able to solve
situations properly.’

The Nursing Care Process discipline, of the
Nursing Postgraduate Program, of the Federal
University of Paraiba, has as a caregiving /
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care context as a context for professional
intervention, the systematization of Nursing
care to individuals, families and groups, the
development, application and testing of
specific concepts of Nursing and, finally, the
application of conceptual/ theoretical models
and systems of Nursing to professional
practice.

With this, this study had as guiding and
initial question, for the accomplishment of
the arch of Maguerez: Which the weaknesses
in the teaching of the Process of Nursing in
the Academy?

https://doi.org/10.5205/1981-8963-v11i12a22496p5471-5477-2017

OBJECTIVE

e To describe the experience of students in
the development of an activity in the
discipline of Caring Process in Nursing
Graduate Program.

METHOD

A qualitative, descriptive study of the
experience report on the practice developed
in the Nursing Care Process, inserted in the
curricular matrix of the Postgraduate Nursing
Course at the master's level of the Federal
University of Paraiba, given in the city of Joao
Pessoa, with a workload of 45 hours, held in
the period from March to June 2016.

The purpose of the course is, to encourage
students, to link nursing conceptual and
theoretical models / systems to the care
process with the purpose of discussing the
basic instruments of the Nursing care process,
distinguishing the essential aspects of each
component of the process the development of
classification systems and the stages of the NP
and, finally, apply the knowledge gained
about the NP and, the classification systems.

Based on a renewed, constructivist and
liberating pedagogical approach, the
discipline was operationalized by means of a
dynamic that contemplated the collective
construction of knowledge, by means of the
problematization, seeking to articulate theory
and practice, of the dialogued exposition,
collective discussion of proposed materials,
individual orientation and in  group,
presentation of seminars and production of a
manuscript for publication. Thus, during the
whole course of the discipline, the topic,
Nursing Process, as well as the approach to
the pedagogy of problematization in the
various scenarios were mentioned, as
teaching, research and assistance.

The problem-solving methodology, from
the Charles Maguerez Arch, consists of five
phases: observation of reality; definition of
key points; theorization, solution hypothesis
and application of reality. After the first
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phase, the observed object undergoes a broad
process of study and reflection, with the
objective of returning to reality with some
degree of intervention. It is important to
emphasize the importance of the participation
of the groups that are desired to be reached,
whether in a teaching, research or assistance
situation, and that this process can contribute
through a transforming action of reality."

¢ First step: observation of reality

Before beginning the first stage of the Arch
of Charles Maguerez, an explanation was
made, by the teachers, on the stages of the
arch, as well as its applicability and
importance for practice. From there, it was
decided that the topic to be addressed would
be the Nursing Care Systematization (NCS).
The students were subdivided into five groups
(three students per group), reserving the next
class of the calendar to compose the other
stages of the arc, since the first two should
happen in the classroom to optimize the
construction of knowledge and resolve
possible doubts. The students were motivated
to wuse their experiences, experiences
discussed during the development of the
discipline and affinities in the construction of
the proposal.

This first stage, observation of reality,
consists in the active participation of the
subjects for a close look at reality,
thus,affecting, a first reading in which the
theme to be worked is inserted or happening
in real life. It is the moment when the
subjects involved can look closely at reality,
choosing aspects that need to be developed,
worked out, reviewed or improved.

They were listed as problems at this stage:
the involvement and commitment of the
teaching staff in relation to the Nursing
process; fragility in the context of teaching in
the academy; difficulties in joining public and
private institutions and the resistance in the
implementation by some nurses.
¢ Second step: definition of key points

In this second stage, the graduate students
made a list with the key points that emerged
from what was raised and discussed on the
subject. We proceeded with the analysis of
what was significant for the group at the
time, from the previous knowledge and what
was built during the discipline. It is at this
moment that there is the option for what will
be studied about the problem, the aspects
that need to be known and better understood,
to seek an answer.

The key points were: traditional teaching
methodologies; weaknesses or lack of
knowledge of the Pedagogical Course Project
(PCP); insipient scientific initiation projects
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regarding the thematic Nursing Process; the
lack of expansion of spaces for discussion and
knowledge construction that pervades the
walls of the academy. From this discussion, to
guide the next step, was defined as a guiding
question: What weaknesses in teaching the
Nursing Process in the Academy?

¢ Third stage: theorizing

Theorizing is the moment in which the
subjects begin to perceive the problem and
ask why the observed events and corroborate
it to the understanding of the problem, not
only in its manifestations based on the
experiences or situations, but through the
theoretical principles that explain them. In
this moment of theorization, the analytical
mental operations, happen that favor the
intellectual growth of the students.’

At that moment, the context and
implications of the use of traditional teaching
methodologies in the Nursing undergraduate
process, the fragilities found or possible, were
considered and discussed in the light of
theoretical references printed and available in
the virtual databases. in relation to the lack
of adequacy of the PCP of the courses when it
does not add to the theme of the NP, as well
as insipient scientific initiation projects,
especially when referring to the dissemination
/ socialization with consequent enlargement
of the spaces of discussion and knowledge
construction.

In the meantime, there was also, an
embedded method of teaching, characterized
by the repetitive aspect of learning, based on
the transmission of historically accumulated
knowledge, contents predetermined by the
program, without questioning the nature or
relevance to the actual learning and the
applicability of the subject and teachers
conditioned to exhaust content independent
of the quality of the student’s performance.

¢ Fourth stage: solution hypothesis

After the theorization, some hypotheses of
solutions, were identified, such as the use of
active teaching methodologies, emphasizing
the learner and placing the learner as a
subject that performs the necessary actions to
achieve their learning. Passing the teacher to
play the role of instructor/ facilitator, PCP
built in collectivity that contemplate the
subject of NP, being implemented and used,
in all courses of the courses, projects of
scientific initiation, dissemination of
researches and events, in order to disseminate
and expand knowledge beyond the walls of
the academy.

The fourth phase of the Arch of Maguerez
brings the elaboration of viable alternatives,
with a view to solving the problems identified,

https://doi.org/10.5205/1981-8963-v11i12a22496p5471-5477-2017
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in a critical and creative way, from the
confrontation between theory and reality.?
¢ Fifth step: application in reality

In the fifth phase of the Arch of Maguerez,
application to reality, the involved subjects
are led to the construction of new knowledge,
to transform the reality observed, through
previously planned hypotheses.’

As a proposal, the following points were
included: the creation of extension
workshops; the creation of extension projects;
the holding of discussion forums on the PCP;
the holding of forums, symposiums and
exhibitions; the application of clinical cases
and realistic simulations, stimulate the
approach of NCS in scientific initiation and
promote the dissemination of successful
experiences.

RESULTS AND DISCUSSION

¢ Related Experience

The use of the Nursing Process by the nurse
facilitates the  development of an
individualized care and with satisfactory
interventions, which guarantees the continuity
of the assistance to the client, in the health
services."

It was possible to affirm that Nursing care
can not be conceived as a reductionist and
simplifying action, but as a singular
construction, involving interactions,
reflections and self-knowledge. Nursing
constantly, seeks, to build an expanded care
that takes place in a way that contemplates a
constant action-reflection-action, a
fundamental aspect in the different scenarios
of attention to human health.

There are three current requirements for
the institution of critical and participatory
citizens: the demand for a corresponding
curriculum in terms of content selection, time
distribution and teaching / learning methods
and teaching materials. In other words, the
content must have consistency when related
to the time required. It is observed that there
is a gap and improvements regarding the
curricular organization, since some contents
require more attention on the part of the
teacher, requiring greater time for them to be
worked."?

Some studies demonstrate the occurrence
of changes in academic structures and
pedagogical practices, which favors student
participation as an active subject of learning
and the teacher as a mediator, more
reflective  and less authoritarian and
transmitting knowledge. In this context, it is
expected that the PCP construction, and
evaluation process will be qualified and
effective, highlighting the need for greater
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involvement of teachers and students.
Although they acknowledge that the PCP
guides and qualifies the Nurse's training, they
still demonstrate passivity and disinterest in
participating.™

The teaching of the NP is related to the
transmission of conceptual bases with
fragmentation of the construction of the
knowledge, since the teachings passed to the
students do not offer motivation, for being
limited to pass content with lack of meaning
within a context. With this, it can be
perceived that a highly theoretical approach
becomes common in the routines of the
universities, causing the difficulty of
connection with the professional practice and
making it difficult to apply this instrument of
Nursing in the daily care of the human being.

Other difficulties of implementation are
related to the limitations of the institution
and the professionals themselves, regarding
the lack of time, justified by the
accumulation of attributions caused by the
shortage in the number of professionals within
the institution, the complexity of illness of
the  individuals, and the lack of
computerization. In addition, the lack of
experience in this field and the lack of
theoretical knowledge about the Nursing
Process, which may be associated with
resistance and demotivation, are equally
important factors to limit its implantation.™

Even beyond these difficulties, it is possible
that some may be linked to the lack of
adequate knowledge about the physical
examination, the lack of training on the
subject matter, the deficiency in the
registration of Nursing care provided to the
patient, the lack of credibility in the Nursing
prescriptions, the lack of human resources,
among others, which has led to the conclusion
that there are limitations in the preparation
of these professionals and that this has
resulted in weaknesses in the academic
formation that may be associated, among
other aspects, with the lack of teacher
qualification for the teaching of NCS."

In relation to the teaching experience and
the moment in which the theme in question is
inserted in our reality, we realize that it is
before the middle of the course and is
consolidating as it reaches the final disciplines
of the curriculum. However, some barriers are
encountered in this process, such as physical
examination  difficulties, an effective
pulmonary auscultation, the time and
attention that are essential to apply the NP
instrument, and the lack of standardization in
teaching and patient care. For teachers, the
difficulties in teaching NP are related to the
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students' history of Nursing, since there is a
certain limitation in the face of the interview
and physical examination and the need for
specific knowledge that has often not been
satisfactorily understood.

The NP ends up being a challenge for the
practice of nurses, especially for those who
have just graduated, since the students
present difficulties to understand the
importance of the elaboration of the Nursing
Process for their professional performance,
undervaluing the disciplines which address
this theme, besides showing limitations in
view of the need to mobilize the knowledge of
the Nursing Process, related to the teaching of
other subjects of the course. Thus, it is
common for Nursing students not to be totally
sure about the use of the Nursing Process in
their daily life and can not articulate theory
to practice."”

It was also noticed that the curricula of the
Nursing course in Brazil, are mostly based on
the general knowledge of the EP, however,
nurses are limited to the reflections and
criticisms about their professional practice, a
context that could be better explored. Thus,
molded in the medical-hospital practice,
curativist and focused on hospital care,
limiting the process of effective and
humanized Nursing.

In this sense, it is suggested to implement
new actions in the training of nurses, in order
to reduce resistance and propose reflections
on teaching strategies, rethinking actions such
as  authoritarianism,  fragmentation  of
knowledge and the technicality of Nursing
practice.

Regarding the supervision activities carried
out by the nurse, the difficulty of the
professional in the teaching and
implementation of the NP is highlighted, due
to the overload of work, the lack of time
available to dedicate to the student, besides
the lack of training and pedagogical training
that are responsible for failures in supervision.
With this, the nurse ends up having difficulties
evaluating the student and creating a learning
environment, interfering in the study plan of
the students. In this way, the objective is to
promote a specialized education, with specific
training for the nurses who receive the
students in the service, in addition to
adjusting the workload and establishing
guidelines that establish the functions of the
nurse and the institution.®

Characterized as a light-hard technology in
patient care, NP is essential for the
effectiveness of professional nursing practice
in health services, since structured knowledge
along with dialogue and sensitive listening are
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fundamental actions for work of the nurse.
The teaching of the Nursing Process is based
on the various theories of the profession and,
for it to be effective, one must begin when
the graduating one approaches the basic
knowledge and specific of his profession.

Another relevant and reflective point is the
Resolution COFEN 358/2009, that revoked the
272/2002, which, in its statement, deals with
the "Systematization of Nursing Assistance and
the implementation of the Nursing Process in
public or private environments, in which
professional Nursing care occurs”,bringing the
understanding that the NP is a means of
systematizing nursing care.®

https://doi.org/10.5205/1981-8963-v11i12a22496p5471-5477-2017

CONCLUSION

The traditional teaching methodologies and
lack of alignment regarding the pedagogical
design of the courses are important points in
the teaching situation of the Nursing Process
in the academy. In this way, the use of active
teaching methodologies is important for
improving students' learning, by placing the
learner as the subject responsible for their
learning.

Thus, the teacher should play the role of
guiding-facilitator of this teaching,
elaborating  pedagogical projects that
contemplate the subject in such a way that
they are implemented in the disciplines of the
Nursing course, improving the students'
performance in their learning.

This new context corroborates the
formation of active, critical, reflexive, and
creative nurses, especially, with the certainty
that learning is a dynamic and boundless
state. It should be emphasized that
educational institutions and teachers should
reflect and, based on this reflection, build
new possibilities of actions to modify or not
their context of action, engaging in
educational models that value the scientific,
ethical, personal, aesthetic and political,
necessary for the conduct of the teaching
process in line with the new pedagogical
paradigm of higher education.

Learning about NP contributes to the
organization and strengthening of the
profession, enabling improvements in the
practice and quality of patient care. However,
further studies and research are still needed
to corroborate advances in this area.

REFERENCES

1. Backes DS, Marinho M, Costenaro RS,
Nunes S, Rupolo |. Rethinking the to be a
nurse teacher in the perspective of the
complex thought. Rev Bras Enferm. 2010
May/June;63(3):421-6. Doi:

Teaching the nursing process in the academy...

http://dx.doi.org/10.1590/50034-
71672010000300012

2. Prado ML, Velho MB, Espindola DS, Hilda
Sobrinho S, Backes VMS. Charles Maguerez
Arc: reflecting methodology strategies on
active training for health professionals. Esc
Anna Nery Rev Enferm. 2012 Mar;16(1):172-7.
Doi: http://dx.doi.org/10.1590/51414-

81452012000100023

3. Cucolo DF, Perroca MG. Instrument to
assess the nursing care product: development
and content validation. Rev Latino-Am
Enfermagem. 2015 July/Aug;23(4): 642-50.
Doi: http://dx.doi.org/10.1590/0104-

1169.0448.2599

4, Silva AE, Guimaraes EAA. Palliative care
nursing: prospects for technical and auxiliary.
R Enferm Cent O Min. 2012;2(3):376-93. Doi:
http://dx.doi.org/10.19175/recom.v0i0.256

5. Garcia TR. Systematization of nursing
care: substantive aspect of the professional
practice. Esc Anna Nery Rev Enferm. 2016
Jan/Mar;20(1):5-10. Doi:
http://dx.doi.org/10.5935/1414-
8145.20160001

6. Conselho Federal de Enfermagem.
Resolucao COFEN n. 358/2009. Dispde sobre a
sistematizacao da assisténcia de enfermagem
e a implementacdio do processo de
enfermagem em ambientes pulblicos ou
privados, em que ocorre o cuidado profissional
de enfermagem e da outras providéncias.
[Internet]. Brasilia: COFEN; 2009 [cited 2017
Jan 12]. Available from:
http://www.cofen.gov.br/resoluo-cofen-
3582009_4384.html

7. Forte FDS, Costa CHM, Pessoa TRRF,
Gomes AMA, Freitas CHSM, Coimbra LC, et al.
Portfolio as a strategy to evaluate dentistry

students. Trab educ Saude.
2015;13(Suppl.2):25-38. Doi:
http://dx.doi.org/10.1590/1981-7746-
sip00084

8. Grando T, Zuse CL. Difficulties in the
implementation of systematization nursing
care in professional practice integrative
review. Rev Contexto Saude (Online)
[Internet]. 2014 Jan/June [cited 2017 May
07];14(26):28-35. Available from:
https://www.revistas.unijui.edu.br/index.php

/contextoesaude/article/view/2886/3372

9. Pina RMP, Piischel VAA, Rocha ESC, Vieira
HWD, Fonseca JRF, Oliveira HMO. Nursing
education on indigenuos  health: a
problematization approach - case report. J
Nurs UFPE on line [Internet]. 2016 [cited 2016
Dec 06];10(Suppl 3):1556-61. Available from:
https://periodicos.ufpe.br/revistas/revistaenf

ermagem/article/download/11097/12554.

English/Portuguese

J Nurs UFPE on line., Recife, 11(Suppl. 12):5471-7, Dec., 2017

5476


https://doi.org/10.5205/1981-8963-v11i12a22496p5471-5477-2017
http://dx.doi.org/10.1590/S0034-71672010000300012
http://dx.doi.org/10.1590/S0034-71672010000300012
http://dx.doi.org/10.1590/S1414-81452012000100023
http://dx.doi.org/10.1590/S1414-81452012000100023
http://dx.doi.org/10.1590/0104-1169.0448.2599
http://dx.doi.org/10.1590/0104-1169.0448.2599
http://dx.doi.org/10.19175/recom.v0i0.256
http://dx.doi.org/10.5935/1414-8145.20160001
http://dx.doi.org/10.5935/1414-8145.20160001
http://www.cofen.gov.br/resoluo-cofen-3582009_4384.html
http://www.cofen.gov.br/resoluo-cofen-3582009_4384.html
http://dx.doi.org/10.1590/1981-7746-sip00084
http://dx.doi.org/10.1590/1981-7746-sip00084
https://www.revistas.unijui.edu.br/index.php/contextoesaude/article/view/2886/3372
https://www.revistas.unijui.edu.br/index.php/contextoesaude/article/view/2886/3372
https://periodicos.ufpe.br/revistas/revistaenfermagem/article/download/11097/12554
https://periodicos.ufpe.br/revistas/revistaenfermagem/article/download/11097/12554

ISSN: 1981-8963

Cruz RAO, Araujo ELM de, Nascimento NM et al.

10. Berbel NAN. Metodologia da
Problematizacao com o Arco de Maguerez.
Londrina: Eduel; 2012.

11. Silva JP, Garanhani ML, Guariente MHDM.
Nursing care systems and complex thought in
nursing education: document analysis. Rev
Gaucha Enferm. 2014 June;35(2):128-34. Doi:
http://dx.doi.org/10.1590/1983-
1447.2014.02.44538

12. Souza MFG, Santos ADB, Monteiro Al. The
nursing process in the opinion of the nursing
staff of a teaching hospital. Rev Bras Enferm.
2013 Mar/Apr;66(2):167-73. Doi:
http://dx.doi.org/10.1590/50034-
71672013000200003

13. Silva MJ, Sousa EM, Freitas CL. Nursing
education: interface between the curriculum
guidelines and content of primary health

attention. Rev Bras Enferm. 2011
Mar/Apr;64(2):315-21. Doi:
http://dx.doi.org/10.1590/50034-
71672011000200015

14. Luiz FF, Mello SMM, Neves ET, Ribeiro AC,
Tronco CS. Nursing care systematization in the
team perspective at teaching hospital. Rev
eletronica enferm. 2010 Oct/Dec;12(4):655-9.
Doi:
http://dx.doi.org/10.5216/ree.v12i4.8642

15. Aseratie M, Murugan R, Molla M.
Assessment of Factors Affecting
Implementation of Nursing Process Among
Nurses in Selected Governmental Hospitals,
Addis Ababa, Ethiopia; Cross Sectional Study.
J Nurs Care. 2014;3:170. Do0i:10.4172/2167-
1168.1000170

16. Granero-Molina J, Fernandez-Sola C,
Gonzales MHP, Aguilera-Manrique G,
Mollinedo-Mallea J, Castro-Sanchez AM.
Nursing process: what does it mean to nurses
from Santa Cruz (Bolivia)? Rev Esc Enferm
USP. 2012 Aug;46(4):964-70. Doi:
http://dx.doi.org/10.1590/S0080-
62342012000400027

17. Silva CC, Gelbcke FL, Meirelles BNS,
Arruda C, Goulart S, Souza AlJ. Teaching
Nursing Care Systematization on teachers and
students' perspectives. Rev eletronica enferm.
2011 Apr/June;13(2):174-81. Doi:
http://dx.doi.org/10.5216/ree.v13i2.12390

18. Silveira CA, Paiva SMA. The evolution of
the teaching of nursing in Brazil: a historical
review. Ciénc Cuid Saude. 2011
Jan/Mar;10(1):176-83. Doi:
10.4025/cienccuidsaude.v10i1.6967

https://doi.org/10.5205/1981-8963-v11i12a22496p5471-5477-2017

Teaching the nursing process in the academy...

Submission: 2017/05/15
Accepted: 2017/10/27
Publishing: 2017/12/15

Corresponding Address

Ronny Anderson de Oliveira Cruz

Rua Dom Pedro I, 17

Bairro Tibiri

CEP: 58300-660 — Santa Rita (PB), Brazil

English/Portuguese
J Nurs UFPE on line., Recife, 11(Suppl. 12):5471-7, Dec., 2017

5477


https://doi.org/10.5205/1981-8963-v11i12a22496p5471-5477-2017
http://dx.doi.org/10.1590/1983-1447.2014.02.44538
http://dx.doi.org/10.1590/1983-1447.2014.02.44538
http://dx.doi.org/10.1590/S0034-71672013000200003
http://dx.doi.org/10.1590/S0034-71672013000200003
http://dx.doi.org/10.1590/S0034-71672011000200015
http://dx.doi.org/10.1590/S0034-71672011000200015
http://dx.doi.org/10.5216/ree.v12i4.8642
http://dx.doi.org/10.1590/S0080-62342012000400027
http://dx.doi.org/10.1590/S0080-62342012000400027
http://dx.doi.org/10.5216/ree.v13i2.12390

