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ABSTRACT 
Objective: to understand the experiences of undergraduate nursing students during the clinical 
internships proposed in the curriculum of the undergraduate nursing degree. Method: this is a 
quantitative-qualitative study with an exploratory design. Data analysis was based on Paulo Freire's 
emancipatory education framework. Results: 26 nursing students participated in the study, with an 
average age of 32 years. Of these, 84.6% were female, and 73.1% had paid employment. Regarding 
the overall evaluation of the internship field, the obstetrics area was rated as excellent by 42.3% of the 
participants. The welcoming atmosphere and guidance provided by faculty were indicated as one of 
the main factors in the internship evaluation. Conclusion: the findings validate the importance of a 
transformative education that provides students with the opportunity to actively build their 
competencies, as well as highlighting the influence of the teacher on the professional choices of future 
nurses. 

Keywords: Nursing; Nursing Students; Education Nursing; Nursing Faculty Practice; Educational 
Practices. 

 

RESUMO 
Objetivo: compreender as vivências dos graduandos de Enfermagem durante os estágios 
assistenciais propostos na matriz curricular do curso de graduação em Enfermagem. Método: trata-
se de um estudo de abordagem quanti-qualitativa, com delineamento exploratório. A análise dos dados 
fundamentou-se no referencial da educação emancipatória de Paulo Freire. Resultados: participaram 
do estudo 26 estudantes de Enfermagem, com média etária de 32 anos. Destes, 84,6% eram do 
gênero feminino, e 73,1% tinham atividade remunerada. Em relação à avaliação geral do campo de 
estágio, a área da obstetrícia foi avaliada como excelente por 42,3% dos participantes. O acolhimento 
e o direcionamento docente foram indicados como um dos principais fatores na avaliação do estágio. 
Conclusão: os achados validam a importância de uma educação transformadora que oportunize ao 
aluno a construção ativa de suas competências assim como evidenciam a influência do docente nas 
escolhas profissionais dos futuros enfermeiros. 

Descritores: Enfermagem; Estudantes de Enfermagem; Educação em Enfermagem; Prática do 
Docente de Enfermagem; Práticas Educativas. 

 

RESUMEN 
Objetivo: comprender las experiencias de estudiantes de enfermería de pregrado durante las 
prácticas clínicas propuestas en el currículo de la carrera de enfermería. Método: estudio cuantitativo-
cualitativo con diseño exploratorio. El análisis de datos se basó en el marco de la educación 
emancipadora de Paulo Freire. Resultados: participaron 26 estudiantes de enfermería, con una edad 
promedio de 32 años. De ellos, el 84,6% eran mujeres y el 73,1% tenía un empleo remunerado. En 
cuanto a la evaluación general del área de prácticas, el área de obstetricia fue calificada como 
excelente por el 42,3% de los participantes. El ambiente acogedor y la orientación del profesorado se 
señalaron como uno de los principales factores en la evaluación de las prácticas. Conclusión: los 
hallazgos validan la importancia de una formación transformadora que brinde a los estudiantes la 
oportunidad de desarrollar activamente sus competencias, además de destacar la influencia del 
profesorado en las decisiones profesionales de los futuros enfermeros. 

Descriptores: Enfermería; Estudiantes de Enfermería; Educación en Enfermería; Práctica del 
Docente de Enfermería; Prácticas educativas. 
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Introduction 

According to the World Health Organization (WHO), the Health Workforce (HW) 

comprises professionals whose primary purpose is to promote health.1 This Workforce (WF) 

includes diverse fields of training, professions, and occupations that provide services to 

health systems through public or private employment relationships, consuming all or part of 

each worker’s time. 

The concept of human resources for health was reframed through the International 

Year of Health and Care Workers campaign, which draws on the Brazilian agenda, 

especially in strengthening the articulation between education and work and in diversifying 

the settings in which training occurs.1 

The International Year of Health and Care Workers was designated by the WHO in 

2021 in recognition and gratitude for the uninterrupted commitment of health workers in the 

fight against the COVID-19 pandemic. The vital role of human resources in this segment in 

caring for its citizens was thus highlighted.1 

The campaign was guided by the motto “protect, invest, together”. Recognition of 

health professionals must go beyond applause, ensuring protective actions through 

adequate and dignified working environments and fair investments in education and 

employment. 

In Nursing, the WF training faces challenges that directly affect the quality of health 

care. Although there has been significant expansion of technical and undergraduate 

programs, weaknesses persist in pedagogical structures, shortages of qualified faculty, and 

insufficient availability of supervised clinical placement settings, which compromise the 

practical and critical training of future professionals.2 

Added to this is the disconnect between education and the real demands of the health 

system, which hinders the preparation of professionals capable of acting with competence, 

ethics, and sensitivity across the diverse realities of the country. 

Although the number of nurses is considerable, their distribution of these 

professionals across regions is unequal, and technical training policies remain more robust 

than those directed at Higher Education. Overcoming these challenges requires rethinking 

educational models, strengthening teaching–service–community integration, and investing 

in public policies that ensure quality, equity, and professional recognition in Nursing 

education.2-3 

Within this context, it is important to reflect on how Nursing training is structured, 

considering that training professionals to work in the healthcare system is a constant 

challenge for the sustainability of the public system, since technical training is strongly 
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evidenced by the work process, centered on the therapeutic care of individuals or groups 

who are sick, healthy, or at risk, requiring measures aimed at preserving health, preventing 

disease, or curing illness.4 

Conversely, beyond the acquisition of skills related to operational theoretical 

knowledge, relational, ethical, and political skills are required, as well as the development of 

new management approaches that are more consistent with the contemporary demands of 

human care.5 

High demand driven by the expansion of the labor market has fueled the growth of 

undergraduate health programs in Brazil, with a significant growth in the private sector 

across all areas. 

Regarding Nursing education institutions, their historical trajectory shows that in 

1964, there were 39 undergraduate courses, a number that rose to 106 in 1991, 

representing an increase of 171%. This expansion intensified between 1995 and 2009, when 

the number of courses rose from 108 to 760, corresponding to an increase of approximately 

700% in supply.6 

Data from the census of undergraduate Nursing programs, both in-person and 

distance learning, recorded 1,668 programs in 2021, approximately 12 times more than in 

1991. Between 2009 and 2018, the expansion of undergraduate Nursing programs (38.4%) 

exceeded the overall growth of higher education programs in Brazil (25.0%).6 

With the establishment of the National Curriculum Guidelines (DCNs) in 2001, there 

was an increased need to reorganize undergraduate health programs in terms of content, 

workload, and responsibilities to meet new requirements set by the Ministry of Education, 

which indicated the urgent of incorporating into educational projects assumptions related to 

ethics, citizenship, epidemiology, and the health–disease process from a care perspective, 

bringing students closer to the theoretical foundations of the Brazilian Unified Health System 

(Sistema Único de Saúde - SUS).7 

Sustaining contemporary training aligned with national and international frameworks, 

to qualify health care delivery while incorporating SUS principles, helps minimize gaps in 

care and enables education whose knowledge base and commitments are consistent with 

the country’s health reality. 

Considering the complexity of challenges in educating health professionals, certain 

elements should be prioritized during training, such as the ability to reflect on one’s social 

context; a critical stance toward work practices and acquired knowledge; integration of 

different forms of knowledge in planning health actions; encouragement of teamwork; and 

ethical conduct in professional practice.8 
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Within this framework, supervised clinical placements play an essential role that 

extends beyond the classroom, as it allows students to develop a deeper understanding of 

their professional role and to value humanized patient care.9 

In addition to integrating theory and practice, clinical placements contribute to the 

development of attitudes, competencies, and professional postures required for practice. In 

these settings, students experience real care situations, often differing from those 

anticipated in theory, such as complications, ethical dilemmas, and clinical decision-making. 

It also provides the opportunity to understand how their actions can generate a positive 

impact on patients’ lives and on the community. Clinical placements also represent a crucial 

moment for students to identify areas of greater affinity, supporting future specialization 

choices.10 

As a formative activity, supervised placements should contribute to consolidating 

teaching and learning through planned, executed, monitored, and evaluated actions carried 

out by nurses, in alignment with the course’s pedagogical project. Their central purpose is 

to ensure the development of general and specific competencies and skills required for 

professional practice.11 

Although necessary and important for Nursing education, supervised clinical 

placements present several distinct challenges that impact the formative experience and 

must be overcome throughout the training process. These include students’ difficulty in 

articulating theory and practice in complex settings, limitations in the human and material 

resources required for work development, relational challenges with healthcare teams, as 

well as with patients and family members, who at times show resistance to being cared for 

by students. Another relevant challenge is the variability in the quality of supervision, which 

depends both on the availability and on the pedagogical preparation of nurse preceptors.12 

These factors directly influence students’ autonomy, sense of safety, and confidence 

during practice, requiring educational institutions to ensure careful organization of clinical 

placements and the adoption of continuous follow-up strategies, with the aim of 

guaranteeing meaningful learning. 

It is emphasized that such experiences can be understood through theoretical 

frameworks that value experiential, reflective, and dialogical learning. 

Learning occurs in a continuous cycle that involves concrete experience, reflective 

observation, abstract conceptualization, and active experimentation. In the context of clinical 

placement, this movement materializes when students experience real care situations, 

critically reflect on them, with the support of the supervising faculty member, and re-signify 

their professional practices.13 
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Education as a practice of freedom is grounded in dialogue and the problematization 

of reality, which aligns directly with the role of the supervising faculty member as a critical 

mediator of the educational process, who welcomes students’ questions, encourages 

autonomy, and fosters the development of an ethical and humanized professional stance.14 

These frameworks directly align with the DCNs for Nursing, which advocate for the 

training of critical, reflective, generalist professionals capable of continuous learning 

throughout their careers.15 

The DCNs further emphasize that supervised placements should enable students to 

integrate theory and practice, develop clinical reasoning, act ethically and 

interprofessionally, and build autonomy and social responsibility. 

Similarly, the National Policy for Permanent Health Education (Política Nacional de 

Educação Permanente em Saúde - PNEPS) establishes that health training should occur 

within the work process itself, valuing problematization, meaningful learning, and critical 

reflection on professional practice. This perspective strengthens the role of faculty as an 

essential pedagogical component, acting as facilitators of the learning process and 

supporting students in transforming concrete experiences into knowledge, through critical 

analysis of everyday service contexts.16 

Accordingly, this study aims to understand undergraduate Nursing students’ 

experiences during the clinical placements included in the curriculum of a Nursing program 

at a Higher Education institution in the State of São Paulo. 

 

Method 

This is a qualitative study with an exploratory design. The research was conducted at 

a private university located in the city of São Paulo, with more than 60 years of experience 

in Nursing education. The inclusion criteria were: being regularly enrolled in the seventh 

semester of the undergraduate Nursing program and having completed the clinical 

placements provided for in the curriculum for that semester. 

Participant recruitment took place in August 2024 with 7º semester undergraduate 

Nursing students during a closing meeting for the clinical placement, in which students 

presented projects developed throughout the experience. Data collection was carried out 

through the electronic distribution, via Google Forms, of a questionnaire containing the items 

proposed by the instrument, preceded by the signing of the Free and Informed Consent 

Term (FICT). 
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The data collection instrument addressed issues related to career choice, the 

opportunities and challenges experienced in the clinical placement setting, as well as 

expectations regarding future training. 

Data analysis was conducted in light of Paulo Freire’s emancipatory education 

framework, which assumes an educational practice permeated by dialogue among historical 

and social actors. For transformation to be effectively liberating, faculty members must foster 

students’ active participation in the construction of their own knowledge.17 

The study was approved by the Research Ethics Committee (REC) of the 

Universidade Santo Amaro under opinion no. 6.895.630. Participant anonymity was 

ensured, with respondents identified as “Student 1” (S1), “Student 2” (S2), and so forth. 

 

Results 

Of the 58 eligible students, 26 participated in the study, resulting in a response rate 

of 44.8%. Regarding sample characteristics, the mean age of participants was 32 years; 

84.6% identified as female, and 57.7% reported being single. Concerning race/skin color, 

50% self-identified as White, 42.3% as mixed-race (pardo), and 7.7% as Black. Concerning 

employment status, 73.1% of the students reported having paid work, and during the study 

period, 84.6% attended the program during the daytime. 

Regarding experience by practice setting, Table 1 presents the overall results and 

those specific to placements in Adult Health, Child Health, Women’s Health, and Basic 

Health Units (BHU). 

  

Table 1 - Experience by practice setting. São Paulo (SP), Brazil, 2024. 

Experiences Excelent Good Average Indifferent Poor Very poor 

Overall 15.4% 50.0% 26.9% - 7.7% 15.5% 
Adult Health 23.1% 26.9% 42.3% 3.8% 3.8% 23.1% 
Adult Health 23.1% 50.0% 11.5% 3.8% 7.7% 23.1% 
Women’s Health 42.3% 42.3% 11.5% 3.8% - - 
BHU 30.8% 42.3% 15.4% 3.8% 3.8%   3.8% 

 

The factors supporting the evaluations carried out in the clinical placement settings 

yielded the following responses: 42.3% referred to faculty guidance and support; 30.8% 

were related to the placement setting itself, considering ease of access and organizational 

structure; 23.1% pointed to the reception by the local team; and 3.8% highlighted contact 

with patients and family members. 

Considering the role of Nursing faculty, the priority levels assigned to professors’ 

attitudes and behaviors yielded the results presented in Figure 1. 
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Figure 1 - Priority level related to professors’ attitudes and behaviors. São Paulo (SP), 

Brazil, 2024. 

 

Regarding vocational doubts that arose during the clinical placement period in relation 

to career choice, 57.7% of the students reported having no questions, while 42.3% stated 

that they had doubts about their future professional practice. 

The justifications provided by the students were analyzed and grouped into three 

main categories: “Preceptorship and welcoming”, “Inspiration versus discouragement”, and 

“Faculty attitudes”. The statements illustrating these categories are presented below. 

 

Preceptorship and welcoming 

Some clinical placement settings made us question whether we really wanted to 
keep going or not. (E18) 
 
Yes, sometimes due to the lack of welcoming by the teams. (E22) 

 

Inspiration versus discouragement 

Very exhausting, doubts about whether it is worth it, whether I made the right choice. 
(E6) 
 
Nursing has to struggle a lot, many documents, many steps, few professionals, many 
patients, heavy demand. In theory, it is one thing, but in practice, it is completely 
different. (E9) 
 
I really like the field, but the placements fell short, I feel that I was not prepared to 
work after graduation. (E13) 
 
After being treated in a hostile way by professionals who once went through the 
same process I am going through, limiting us and preventing us from performing 
procedures, I not only had doubts, but also felt ashamed to be part of this profession. 
What always motivated me, however, was knowing that, regardless of how others 
act, I will not allow their behavior to influence my professionalism. The lack of 
empathy from professionals, and even from faculty members, is indescribable, 
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disappointing, in short, an abuse of power to feed an inflated ego. Unnecessary! 
(E15) 
 
 

Teaching attitudes 

Regarding the positive influence of faculty members on the decision to remain in the 

field, 80.8% of participants answered “yes” and 19.2% answered “no”. When justifying their 

responses, the following statements stood out:  

 
Faculty members have one of the fundamental roles, to convey confidence and help 
refine the student, shaping them in the best possible way, their guidance is essential, 
and for this and other reasons, they are always keeping themselves up to date. (E1) 
 
The best way to teach is through example, and some faculty members teach us how 
we should not be in terms of interpersonal relationships and teamwork, while others 
inspire us as role models of who we want to become one day. (E2) 
 
They can spark the desire to continue, or they can also destroy a dream. (E5) 
 
And the first contact, the attitude of the professional who teaches us, can be crucial 
in shaping the professional we will become. (E7) 
 
I believe that all the professors I have had are intelligent, they seek to stay up to 
date, they always defend the SUS, and they always talk about our professional 
council. Many truly are like that, but perhaps because of the profession, some are 
arrogant. (E9) 
 
Professors’ attitudes when facing complications or teaching-related problems reflect 
how nurses act when dealing with similar issues in the professional environment. 
(E12) 
 
Some do not, because they are arrogant, and I do not know how they work in such 
a field. (E13) 
 
Often, attitudes say more than any speech, hence the need to express them through 
correct and coherent behavior, based on the assumption that respect, justice, and 
morality are essential elements inherent to ethical conduct in everyday health care 
practice. In this way, the clinical instructor becomes a mirror for the student. (E14) 
 
Some are great examples in terms of attitude, knowledge, patience, and empathy, 
especially empathy. But others forget how difficult it is to be where we are, and feel 
entitled to humiliate us, judge us, and condemn us out of mere whim. And do not tell 
me these are rules, rules exist to be improved, and there is often flexibility. However, 
some faculty abuse their power and harm students just to feel better and superior. 
There is no clarifying conversation to better understand the student’s difficulties and 
the moment they are experiencing. The institution should better evaluate its faculty 
and give more credibility to students’ voices. After all, this is about how we feel in 
these situations and how much this can negatively influence the development of 
knowledge. There is so much talk about EMPATHY and HUMANIZATION, but it 
seems this only applies to being provided, not received. (E15) 
 
When students are in their learning process, they become vulnerable to external 
influences, and this is when the faculty member’s example can be reflected in their 
development. By reflecting on that professor’s professional profile, the student may 
seek to become a good professional like them, or take that professor as an example 
of what not to be, however, for this, the student needs to be able to identify whether 
that professor is a good professional or not, and this depends on many factors, such 
as the student’s own personal perspective. (E16) 
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Yes, I believe that at the beginning of our professional lives we will mirror the faculty 
members who inspired us, which is why having qualified faculty is so important. (E24) 
 
Poor faculty members are a very negative influence, even students’ attendance 
changes depending on the faculty member’s attitude. (E25) 

 

Discussion 

The study’s sociodemographic characterization highlights the predominance of 

female participants, a feature historically associated with the Nursing profession. Nursing 

constitutes the largest health workforce both nationally and internationally, accounting for 

approximately 59% of the global health workforce and about 70% in Brazil. In the Brazilian 

context, 84.6% of this workforce is composed of women.18 

An essential aspect for Nursing faculty guidance is the presence of a significant 

number of students who engage in paid work during periods opposite to their studies. 

Working students face daily challenges, such as commuting to the educational institution, 

traffic, which causes delays that result in missed classes, physical fatigue, and emotional 

burden. These students seek higher education as a means of achieving social recognition, 

professional qualification, and a degree, with a view to better opportunities in the labor 

market.19 

A substantial proportion of Higher Education students in Brazil consists of individuals 

who work due to economic necessity and/or the pursuit of professional development. 

Simultaneously fulfilling the roles of worker and student represents a considerable 

challenge, making it essential to promote the quality of education and the learning process 

throughout undergraduate training.12 

The supervised curricular placement in undergraduate Nursing programs is a 

mandatory component of the curriculum, aligned with the generalist, humanistic, and 

reflective training proposed by the DCNs20, and its primary objective is the development of 

technical, ethical, and attitudinal competencies required for the education of future nurses. 

The placement setting enables students to engage with faculty members, healthcare 

professionals, patients, and families, experiencing the diversity of situations involved in the 

health–disease process of populations under their care.  

Freire’s emancipatory education represents a theoretical orientation, constituting a 

tool for social and political transformation and for critiquing models aligned with traditional 

education. This perspective highlights the relevance of establishing dialogue and reflection, 

allowing the transformations necessary for knowledge construction to transcend the 

traditional institutionalized models of health service practices.21 
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Relating theory to practice is essential during the development of practical 

placements, enabling learners to improve their skills, critical reasoning, decision-making, 

and teamwork. 

Freirean thought, expressed through the action–reflection–action process, proposes 

a continuous search for understanding realities as historical products and thus requires 

dialogue with social actors to interpret demands arising from territorial disparities.22 

Obstetrics was the area that achieved the highest percentage of “excellent” ratings in 

the overall evaluation, followed by Pediatrics as “good” and Adult Health as “average.” For 

the development of students’ critical-reflective perspective, the greater the opportunities to 

diversify practice areas, the better their ability to relate theory to practice and to act in the 

different situations faced by nurses in their daily professional work.23 

Limited availability of supervising faculty, as well as patient resistance to care 

provided by interns, are factors that negatively affect the placement experience, given that 

practical training is indispensable and mandatory for professional education.24 Through the 

challenges encountered in placement settings, future professionals can validate the 

knowledge acquired during the program, relying on faculty support to clarify doubts, guide 

conduct, set priorities, and foster the development of critical reasoning.25 

Participants’ statements indicate that faculty influence, particularly through role 

modeling, is essential for adequate and satisfactory student training. Each instructor’s 

contribution within their area of expertise is unique and should support and guide the 

learning process, encouraging students to reflect on their practices from both technical and 

ethical perspectives. 

The interaction between faculty and practice settings emerges as a central 

mechanism for knowledge consolidation, as instructors act not only as transmitters of 

knowledge but also as mediators of practical experiences. Through direct supervision and 

continuous, active, and reflective guidance, faculty members facilitate the development of 

students’ critical reasoning by promoting the analysis of real-life situations in light of 

theoretical foundations. Furthermore, observing professional conduct, participating in 

clinical decisions, and monitoring patient responses enable students to understand the 

nuances of healthcare practice, recognizing both challenges and possibilities within Nursing. 

This relationship not only reinforces the practical application of knowledge but also 

strengthens confidence, autonomy, and ethical decision-making in future professionals, 

creating a continuous cycle of learning and reflection. 
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This study has limitations that should be considered when interpreting the findings, 

as the sample was small and drawn from a single institution, which restricts the 

generalizability of the results to other educational contexts. 

 

Concluding Remarks 

This study’s conduct highlights the importance of a transformative education that 

enables students to actively build their competencies, which unfold into knowledge, skills, 

and attitudes. 

Nursing, as an essential professional group for population health care, in view of the 

diverse care settings and the challenges faced by health services, such as the phenomenon 

of care precarization, needs to continuously seek improvements in the education of future 

nurses through positive influences from their educators. 

In turn, faculty members who accompany and supervise activities proposed during 

clinical placements must, in their educational actions, go beyond what is traditionally 

practiced and encourage reflections that sensitize students to think critically about the 

practices they experience. Educators must understand how their attitudes influence, both 

positively and negatively, students’ professional choices. 

This study’s findings reinforce the relevance of experiential and reflective learning in 

Nursing education, highlighting how the interaction between faculty and the practice setting 

contributes to the construction of professional identity and to the development of technical, 

ethical, and relational competencies. 

Effective supervision, combined with inspiring teaching attitudes, enables students to 

transform concrete experiences into meaningful knowledge, strengthening critical 

reasoning, autonomy, and ethical decision-making capacity. 

From an organizational perspective, the findings indicate the need to review and 

improve the structure of supervised placements, considering the continuous training of 

faculty, the diversification of practice settings, and the adoption of strategies that promote 

student support and integration. Such measures may foster more meaningful experiences, 

reduce vocational doubts, and inspire students’ retention and engagement in the profession, 

contributing to the education of professionals better prepared to work within the complex 

contexts of the Brazilian health system. 
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