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ABSTRACT 

Objective: to analyze the aspects of participants’ evaluation of the Updating Course in Faculty 
Development with a focus on Interprofessional Education, highlighting perceptions, educational 
contributions, and elements that influenced their experience and learning. Method: This is a 
descriptive study using a mixed-method approach. Data were collected from an online evaluation form 
completed by course participants. Data analysis was performed using descriptive statistics and content 
analysis. Results: Course participants indicated that the content covered enabled them to improve 
their teaching practice. The materials used, activities developed, and virtual classes facilitated learning. 
There were opportunities for interaction among participants, and the most widely used platform was 
the discussion forums. Limited time to complete the activities, the Covid-19 pandemic, and the 
complexity of some activities were reported as difficulties. Autonomy and freedom in schedules, access 
to various materials, critical reflection on teaching practice, and the tutoring process were evaluated 
positively. Suggestions included a greater number of synchronous activities, the provision of recorded 
classes, and the continuation of the course offering were suggested. Conclusion: The course was an 
important strategy for the sustainability of IPE programs in the country, enabling an increase in qualified 
institutional leaders to support interprofessional initiatives. The online format with tutor mediation 
represented a strategy with the potential to strengthen faculty development processes. 

Keywords: Unsafe Sex; Adolescent; HIV; Health Risk Behaviors; Adolescent Health 
 

RESUMO 

Objetivo: analisar os aspectos da avaliação dos cursistas sobre o Curso de Atualização em 
Desenvolvimento Docente com foco em Educação Interprofissional, destacando percepções, 
contribuições formativas e elementos que influenciaram sua experiência e aprendizagem. Método: 
Trata-se de estudo descritivo, com abordagem por métodos mistos. Os dados foram coletados a partir 
do formulário de avaliação online respondido pelos participantes do curso. A análise dos dados foi por 
meio de estatística descritiva e análise de conteúdo.  Resultados: Os cursistas indicaram que os 
conteúdos trabalhados possibilitaram a qualificação da prática docente. Os materiais utilizados, 
atividades desenvolvidas e aulas virtuais facilitaram a aprendizagem. Houve oportunidades para 
interação entre os participantes e a plataforma mais utilizada foram os fóruns de discussões. Tempo 
limitado para realização das atividades, a pandemia de Covid-19 e a complexidade de algumas 
atividades foram dificuldades relatadas. Autonomia e liberdade nos horários, acesso à diversos 
materiais, reflexão crítica da prática docente e o processo de tutoria foram avaliados positivamente. 
Maior número de atividades síncronas, disponibilizar aulas gravadas e continuidade da oferta do curso 
foram sugestões indicadas. Conclusão: O curso foi uma estratégia importante para a sustentabilidade 
de programas de EIP no país, possibilitando aumento de lideranças institucionais qualificadas para 
apoiar iniciativas interprofissionais. O formato online e com mediação de tutores representou uma 
estratégia com potencial para fortalecer processos de desenvolvimento docente. 

Descritores: Educação Interprofissional; Docentes; Formação Profissional; Educação Online 
 

RESUMEN 
Objetivo: analizar los aspectos de la evaluación de los alumnos sobre el Curso de Actualización en 
Formación Docente con enfoque en la Educación Interprofesional, destacando las percepciones, 
contribuciones formativas y elementos que influyeron en la experiencia y el aprendizaje. Método: se 
trata de un estudio descriptivo con un enfoque de métodos mixtos. Los datos se recopilaron a partir 
de un formulario de evaluación en línea respondido por los participantes del curso. El análisis de los 
datos se realizó mediante estadística descriptiva y Análisis de Contenido. Resultados: los 
participantes indicaron que el contenido abordado permitió mejorar la práctica docente. Los materiales 
utilizados, las actividades desarrolladas y las clases virtuales facilitaron el aprendizaje. Hubo 
oportunidades de interacción entre los participantes, y la plataforma más utilizada fueron los foros de 
discusión. Se reportaron dificultades como el tiempo limitado para completar las actividades, la 
pandemia de Covid-19 y la complejidad de algunas actividades. Se evaluaron positivamente la 
autonomía y la libertad de programación, el acceso a diversos materiales, la reflexión crítica sobre la 
práctica docente y el proceso de tutoría. Se sugirió un mayor número de actividades sincrónicas, la 
disponibilidad de clases grabadas y la continuidad de la oferta del curso. Conclusiones: el curso se 
configuró como una estrategia importante para la sostenibilidad de los programas de EIP en el país, 
permitiendo el aumento de líderes institucionales cualificados para apoyar iniciativas 
interprofesionales. El formato en línea, con mediación de tutores, representó una estrategia con 
potencial para fortalecer los procesos de desarrollo docente. 

Descriptores: Sexo Inseguro; Adolescente; VIH; Comportamientos de Riesgo para la Salud; Salud 
del Adolescente. 

https://periodicos.ufpe.br/revistas/revistaenfermagem
https://orcid.org/0000-0003-3852-0792
https://orcid.org/0000-0002-2909-940
https://orcid.org/0000-0002-4582-3540
https://orcid.org/0000-0002-8872-9132
https://orcid.org/0000-0002-8872-9132
https://orcid.org/0000-0001-7554-2662


DOI: 10.5205/1981-8963.2025.267782                                                                                                                               ISSN: 1981-8963 

 
 

The Author(s) 2026. This work is licensed under Creative Commons Atribuição 4.0 Internacional                              

Introduction 

In recent decades, there has been an international call for interprofessional work to 

be recognized as one of the central pillars for strengthening people-centered health systems 

geared toward better health outcomes. This movement has been accompanied by the 

recognition of Interprofessional Education (IPE) as an educational approach capable of 

sustaining changes in teaching practices and, consequently, in professional practices in the 

field of health. In this scenario, faculty development for IPE is not only a training necessity 

but also a strategic action to bring about epistemological and ethical shifts in the ways of 

teaching, learning, and practicing health.1-2 

International and national literature has indicated that training EIP facilitators is a 

complex and multifaceted process, requiring efforts to build pedagogical, communication, 

political-institutional, and affective-relational skills. At the same time, it requires an in-depth 

understanding of the theoretical-conceptual and methodological foundations of 

interprofessionality, critical teaching-learning references, and the tensions that emerge from 

the relationships between professions in training practices.3-4 Other elements are also 

fundamental to this process, such as the development of pedagogical proposals focused on 

collaborative learning; the choice of assessment methods consistent with training objectives; 

the strengthening of educational leadership; and the creation of simulated or real spaces for 

interprofessional practice that foster the experience of collaboration and shared care.5 

In the same vein, teacher development plays a strategic role, as it refers to a 

coordinated set of actions aimed at improving the educational practices of teachers, 

managers, leaders, and researchers, contributing to the qualification of training processes 

and health work arrangements. When guided by the assumptions of IPE, this process not 

only favors the construction of collaborative skills but also enables critical questioning of the 

institutional, organizational, and relational barriers that limit interprofessional learning, while 

proposing ways to overcome them, incorporating theoretical perspectives committed to 

equity and comprehensive care.5-6 

Teachers prepared to work in this way are key players in mediating learning 

environments that embrace diversity, challenge stereotypes, and promote mutual 

recognition between professions.7-9 Face-to-face strategies, such as workshops and 

reflective groups, have recognized potential for promoting the exchange of experiences and 

knowledge. However, online approaches have also been valued for their ability to expand 

access, diversify learning formats, and ensure the continuity of training processes.4-6,8 

In the Brazilian context, the incorporation of IPE has advanced through specific public 

policies and regulations, such as Resolution No. 569/2017 of the National Health Council, 
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which establishes general guidelines to be included in the National Curriculum Guidelines 

(NCG) for health courses.10 The National Action Plan for the Implementation of IPE (2017–

2018) and the Education through Work for Health Program – PET-Interprofessional Health 

(2019–2021) also stand out as institutional milestones that express a commitment to training 

for interprofessional and collaborative work, in line with recommendations from the Pan 

American Health Organization (PAHO) and the World Health Organization (WHO).11-12 

Within the scope of these actions, the Refresher Course in Faculty development for 

Interprofessional Education (CADDEIP) was designed and offered to coordinators, 

teachers, and preceptors of the PET-Interprofessional Health projects. The course aimed to 

support the critical and situated incorporation of IEP principles into educational practices 

and services, promoting spaces for reflection, continuing education, and knowledge 

production on interprofessionality. With a remote format, an initial duration of six months, 

and mediation by tutoring, the course involved 293 participants from 120 PET-Health 

Interprofessionality projects. 

CADDEIP has therefore become one of the main strategies for supporting teacher 

development in the context of IPE in Brazil, coordinating the monitoring of projects and the 

production of scientific evidence on the effects of interprofessionality on health training and 

work. By recognizing the centrality of teacher development for the advancement of IIPE in 

the country, the premise that there can be no sustainable transformation of training without 

the transformation of those who teach is reaffirmed. 

From this perspective, this research was guided by the following question: What 

potentialities, weaknesses, and suggestions emerged from the teacher development course 

focused on interprofessional education, offered to participants in the PET-Health-

Interprofessionality projects, from the perspective of its participants? In this sense, the article 

aims to analyze the contributions to teacher training, the factors that influenced the training 

experience, and the CADDEIP learning process, based on the evaluations answered by the 

course participants. 

 

Method  

This is a descriptive study with a quantitative and qualitative approach based on data 

collected through an online evaluation form. A total of 241 evaluation forms completed 

individually by course participants at the end of CADDEIP were analyzed. 

The course was hosted on the Virtual Campus for Public Health (CVSP), a Virtual 

Learning Environment (VLE) of the Pan American Health Organization/World Health 

Organization (PAHO/WHO), and was intended for participants (project coordinators, 

https://doi.org/10.5205/1981-8963.2026.267782
https://portal.issn.org/resource/ISSN/1981-8963
https://creativecommons.org/licenses/by/4.0/
https://creativecommons.org/licenses/by/4.0/


DOI: 10.5205/1981-8963.2025.267782                                                                                                                               ISSN: 1981-8963 

 
 

The Author(s) 2026. This work is licensed under Creative Commons Atribuição 4.0 Internacional                              

teachers, and preceptors) of the Education through Work for Health Program (PET-

Saúde)/Interprofessionality. 

PET-Health/Interprofessionality was a strategy of the Ministry of Health (MS), through 

the Department of Labor and Health Education Management (DEGES), launched by Notice 

No. 10/201812, to promote interprofessional training in the field of health undergraduate 

education through collaborative practices between students, tutors, and preceptors working 

in the SUS services, affirming the political and educational intention to induce structural 

changes in health training. 

The structure of the course offered was designed to promote shared and networked 

learning in the process of adopting IPE in health education and work, based on four thematic 

units (Figure 1). 

 

Figure 1: Structure of the Refresher Course in Teacher Development for the IIPE. Natal 

(RN), Brazil, 2020. 

 

The students were divided into 12 groups, with an average of 25 participants, 

accompanied by a tutor in each group. The total course load was 120 hours. It is important 

to note that, from the outset, the course was designed to be offered in distance learning 

mode, using Health Information and Communication Technology (HICT) platforms. 

Contextually, the COVID-19 pandemic imposed an acceleration in the use of ICTs, 

highlighting challenges and possibilities for health training.13 
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Each CADDEIP unit proposed readings, suggestions for collective activities, a 

repository of texts, and the preparation of tests as a form of cognitive assessment at the end 

of each unit. The collective activities proved to be driving forces for interprofessional, 

collaborative, and networked learning. In the first two units, activities were proposed at the 

end of each class, which proved challenging, especially in the context of the pandemic. In 

units three and four, activities were proposed at the end of all classes in the form of 

“integrative activities.” 

For all units, discussion forums were proposed on the virtual teaching platform, 

providing students with the opportunity to clarify doubts and exchange experiences and 

knowledge. Synchronous webinars were also held throughout the course, with the aim of 

broadening the discussion proposed in the activities, bringing in guests who are references 

in the content of the different themes. The topics covered in the webinars were: 

“Interprofessional health care in the 21st century,” “Teacher training for IPE,” “PET-

Interprofessionality and Information and Communication Technologies,” and 

“Interprofessional education and curriculum: challenges and possible paths.”  

The students and the activities of each group were monitored and evaluated by the 

tutors throughout the educational trajectory, with appreciative and formative feedback, and 

through assignments at the end of each learning cycle. As a final activity, students were 

encouraged to fill out an evaluation form on the central aspects of the course and present 

strengths, weaknesses, and suggestions for future teacher development initiatives for IIPE 

in Brazil.  

At the end, a six-question multiple-choice evaluation form was administered to the 

course participants, organized on a Likert scale (strongly agree, agree, undecided, disagree, 

strongly disagree), focusing on the following aspects: (1) whether the content covered 

contributed to the improvement of teaching practices in health; (2) whether the teaching 

materials used, such as readings, videos, case studies, and PowerPoint presentations, were 

useful and appropriate for understanding the topics; (3) whether the proposed activities 

(tasks, questionnaires, forums, interventions, among others) were interesting and 

contributed to the learning process; (4) whether the virtual classes and their resources were 

clear, accessible, and facilitated learning; (5) whether the course provided opportunities for 

participants to exchange knowledge and experiences; and (6) which platforms were used 

for this interaction. 

In addition to these questions, the form included three open-ended questions, inviting 

participants to report: (a) the main difficulties encountered during the course; (b) the positive 

aspects of the format adopted; and (c) suggestions for future teacher development initiatives 
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focused on IPE in Brazil. Additional space was also provided for other comments that course 

participants wished to record. 

All CADDEIP participants (N = 293) were invited during the period to complete the 

online evaluation form hosted on the course's virtual platform. A total of 241 course 

participants completed the course evaluation (response rate = 82.25%), resulting in a 

convenience sample. 

Two researchers independently conducted a careful and repeated reading of the 

forms, starting with a general exploratory reading until they reached the data extraction 

stage. In this phase, guided by the questions on the evaluation form itself, they identified the 

main topics addressed in the responses and recorded the frequency with which each of 

them appeared. The extracted information was organized in a Microsoft Excel spreadsheet 

to facilitate data systematization and analysis. The researchers then coded the data, seeking 

elements relevant to the analysis and developing an individual matrix with the identified 

themes, to be discussed and analyzed in the next stage.  

The responses to the closed questions were analyzed and systematized 

quantitatively using descriptive statistics and expressed in graphs. The responses to the 

open questions were analyzed qualitatively using Content Analysis14, and some excerpts 

were selected to compose the results, aligned with the objective of the study.  

Consensus and dissent were discussed by the researchers, and the data were 

organized into categories based on the topics in the coding structure (evaluation forms). The 

records of the open-ended questions were presented without grammatical corrections, and 

to ensure anonymity, they were coded with the letter “C” for course participant, followed by 

numbers between 300 and 541, added randomly. 

The research was approved by the National Research Ethics Commission (CONEP) 

under Opinion No. 4,498,726 of 2021 and complied with all ethical principles established for 

research involving human subjects. 

 

Results  

The analysis of the data allowed for its organization into two thematic categories, 

based on the main topics addressed in the evaluation form completed by the course 

participants: (1) Methodological and organizational aspects of the course and (2) Difficulties, 

facilities, and suggestions. In each category, we sought to measure and highlight aspects 

evaluated by the students, reflecting on the strengths and difficulties experienced in the 

course delivery process. 

 

https://doi.org/10.5205/1981-8963.2026.267782
https://portal.issn.org/resource/ISSN/1981-8963
https://creativecommons.org/licenses/by/4.0/
https://creativecommons.org/licenses/by/4.0/


DOI: 10.5205/1981-8963.2025.267782                                                                                                                               ISSN: 1981-8963 

 
 

The Author(s) 2026. This work is licensed under Creative Commons Atribuição 4.0 Internacional                              

Methodological and organizational aspects of the course 

Overall, almost all respondents (99%) reported that the content offered enabled them 

to improve their teaching practices, demonstrating the contribution of the development 

course to facilitating IPE in undergraduate health courses. 

Regarding the usefulness of the reading materials, videos, case studies, and 

PowerPoint files made available on the virtual learning platform, virtually all participants 

(90.2%) agreed that the suggested resources were able to support their understanding of 

the content covered and related to interprofessionality in health education and work, 

contributing to the facilitation of learning. Regarding the activities related to tasks, 

questionnaires, forums, and intervention proposals used, 90% of the course participants 

perceived them as interesting and useful for mediating the active learning of the participants. 

With regard to virtual classes and the resources used, most participants (84.7%) 

stated that the resources developed in the virtual environment were accessible and well 

structured to facilitate the learning process. As for the possibility of interacting with other 

course participants, mediated by the VLE, the evaluation confirmed that there was 

interaction, made possible through the exchange of knowledge and experiences with other 

participants, according to 85.1% of the students. 

The students used various platforms to interact with each other, with the discussion 

forum being the most used, followed by social networks. The difficulty of face-to-face 

interaction was exacerbated by the context of social distancing resulting from the COVID-

19 pandemic. 

 

Difficulties, facilities, and suggestions 

The course was offered during the COVID-19 pandemic, with the challenge of 

ensuring shared and networked interprofessional learning, even in the face of restrictions 

on face-to-face activities, which in itself was already a challenge. Considering this reality, 

course participants were asked about the greatest difficulties in completing the course 

activities. Many participants were involved in the front line of the fight against the pandemic, 

therefore, a total of 73.44% (n=177) reported limited time to complete the activities as a 

difficulty, 7.47% (n=18) pointed out difficulties with the functionalities of the virtual learning 

platform, and 5.81% (n=14) reported difficulties in accessing the Internet.  

In addition, the form also provided space for describing other difficulties: aligning 

schedules with the activities of other participants in the PET-Saúde/Interprofissionalidade 

projects; deepening readings and discussions, which was hampered by the pandemic; and 
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the complexity of some activities that required greater autonomy from participants for deeper 

understanding. The excerpts below reveal these aspects:   

 

I cannot fail to mention the pandemic as something that hindered the process of 
multiplying learning and made interaction within my project difficult. We did all the 
tasks collectively, but I think it would have been more beneficial to do them in person. 
(C335)  
 
The tasks required knowledge of communication and information technologies, 
which made some of them difficult to perform. The complexity of the tasks also made 
it difficult. The issue of doing the activities together during this pandemic was also a 
complicating factor. (C301)  

 
 
Regarding the advantages of the course format, the form allowed respondents to 

choose more than one option. A percentage of 86.72% (n=209) of respondents pointed out 

autonomy and freedom in schedules, an important feature of online educational offerings, 

73.03% (n=176) chose access to various sources of information, which can be attributed to 

the variety of texts and materials available in the course library; and 29.46% (n=71) 

highlighted the exchange with colleagues from other regions of the country as one of the 

advantages of the course. Other aspects were mentioned in addition to the suggested 

options, such as: critical reflection on one's own teaching practice; reflection on the activities 

developed by the Interprofessional PET-Health projects; adjustments to the course schedule 

and activities due to the difficulties imposed by the pandemic; the qualification and 

availability of tutors to address the doubts and learning needs of course participants; as well 

as knowledge and discussion of new active methodologies applicable to the virtual 

environment. 

 

The course provided knowledge and reflection and gave me a solid foundation to 
continue multiplying these teachings. I truly feel empowered to develop training in 
interprofessional education. Working with collaborative skills in health training has 
strengthened me to develop strategies in the context of reorienting training and work 
in health. (C303) 

 
We will make use of the resources and knowledge we have built. We are already 
developing ideas for an institutional project to continue the Interprofessional PET-
Health program. (C340)  

 

Finally, course participants were encouraged to submit suggestions for future teacher 

development proposals focused on EIP. Important aspects were mentioned, such as: the 

availability of videos with synchronous classes, and not just reading material, aiming to 

broaden understanding of the content; the holding of meetings at the end of each learning 

unit focused on summarizing and reflecting on concepts and discussions related to teaching 
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practice; the holding of workshops, courses, and study groups on topics related to scientific 

research methodologies related to the evaluation of EIP;  the expansion of synchronous 

meetings to intensify interaction and understanding of the topics covered; the certification of 

other participants in the Interprofessional Health PET who participated in the development 

of the activities; and the expansion of the VLE interaction tools. 

 

I believe that a few more synchronous meetings could further facilitate the 
development of activities and learning in general, as sometimes the class material 
left some questions that could be readily clarified in a debate, for example. (C386) 
I suggest that in future editions, recorded classes addressing the topics of the slides 
be made available, or a support handout in addition to the slides, as it was 
sometimes difficult to correctly locate the reference cited. (C491)  

 
This course was important for broadening and deepening knowledge about IPE, so 
I believe it is important to continue offering it, giving other professionals the 
opportunity to enroll. This will certainly help to increase the network of advocates 
and implementers of IPE in health training courses. (C539) 
 

Discussion 

The training experience analyzed shows that online teacher development courses, 

structured with participatory methodologies and supported by tutors committed to the 

subject, have the potential to strengthen interprofessional health education by promoting 

critical reflection on health work and pedagogical practice.15 This finding is consistent with 

studies that have shown that well-designed training activities can have effects that extend 

beyond individual qualifications, transforming educational practices in different institutional 

contexts.16-17 

These changes become even more relevant when considering that the sustainability 

of transformations at the macro (policies and financing), meso (curricula, methodologies, 

and institutional support), and micro (interprofessional relationships and power dynamics) 

levels depends on the existence of a faculty prepared to mediate such processes with 

technical competence, sensitivity, and critical capacity. In the absence of such preparation, 

IPE initiatives tend to be limited to fragmented or symbolic actions, with little potential to 

produce lasting impacts on the training and organization of health work.7,11 

Another relevant point concerns the appreciation of methodological and evaluative 

diversity. Varied teaching-learning strategies expand opportunities for engagement and 

favor the integration of different learning styles.18 In the case of CADDEIP, interaction 

between professionals from different areas, universities, and health services reinforces the 

power of interprofessional training to create collaborative environments that simulate the 

real dynamics of health work. This characteristic responds to a recurring demand in the 
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literature for initiatives that promote contextualized and interprofessional educational 

practices.18-19 

The replicable nature of the course suggests that similar experiences can be 

incorporated into different teaching and healthcare settings, increasing the sustainability of 

interprofessional practices. In this sense, initiatives such as CADDEIP are aligned with 

international agendas that advocate interprofessional education as a strategic axis for the 

qualification of care and the integration of healthcare systems.20 

Although teacher development programs are fundamental to successful IPE 

experiences, the formats adopted are diverse, and there is still insufficient evidence to 

indicate which model would be most effective.20-22 However, regardless of format, duration, 

and setting, these initiatives should provide theoretical, conceptual, and methodological 

support that can enhance interprofessional learning experiences as a prerequisite for the 

development of collaborative skills. Addressing central themes of the teaching-learning 

process, such as educational theories, teaching methodologies, learning assessment, and 

the necessary adaptations for interprofessional, shared, and collaborative learning, is one 

of the challenges of IPE and can be discussed in faculty development initiatives for IPE.21 

Despite the dissemination of faculty development experiences for IPE in international 

journals, the literature draws attention to the need for more consistent evidence that can 

guide these initiatives around the world, as well as highlight their effects. This weakness 

highlights the need to establish a training approach explicitly anchored in solid theoretical 

and conceptual references, such as those that underpin interprofessionality, meaningful 

learning, and teaching-service-community integration. The absence of this alignment 

compromises not only the internal coherence of IPE teacher training programs but also the 

possibility of generating lasting transformations in institutional culture and modes of 

professional practice. 22-23 

Programs analyzed in Chile and the United Kingdom demonstrated effectiveness by 

relying on four pillars: professional diversity, egalitarianism, blended/online learning, and 

active learning strategies.15 The results indicated positive impacts, regardless of 

geographical context. The main lessons learned — inclusive teaching across professions, 

an adaptable learning environment, and encouragement of collaborative work among peers 

— reinforce that training educators in interprofessional settings is essential to breaking down 

professional silos and consolidating teaching practices aligned with the demands of team-

based care. These experiences, as well as CADDEIP, demonstrated that teacher 

development programs focused on IPE should be designed to reflect the principles of 

interprofessional collaboration in health. 
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In the proposal developed in Brazil, some innovations deserve to be highlighted: a 

nine-month course, offered online, mediated by tutoring, and implemented amid the COVID-

19 pandemic. These challenges imposed a permanent need for reflection on the entire 

training process. The main focus of the course was to encourage interaction as a principle 

of learning, training leaders capable of multiplying the discussion to a larger number of 

people. In this sense, the learning units were open weekly, not allowing students to start the 

next class at different times from their colleagues. This choice was justified by the need to 

create a culture of collaboration, preventing participants from trying to advance in the course 

from an individual perspective.  

The opportunity to exchange experiences and knowledge on the theme of 

interprofessionality, enhanced by CADDEIP, is also highlighted by a study that evaluated a 

one-year development program for IPE, involving participants from different institutions and 

combining face-to-face and virtual meetings. The findings, as well as those found in 

CADDEIP, indicated that participants described positive impacts of the educational offer in 

expanding a network around IPE, enabling exchanges and building institutional capacity 

through the development of new relationships and collaborations within and outside their 

institutions of origin. 

The discussion forums, used at different times during the course, encouraged 

interaction and the exchange of knowledge and experiences among participants, as well as 

the creation of safe virtual learning environments, which proved to be an effective strategy 

for sharing good practices, challenges, and barriers faced in IPE initiatives, contributing to 

engagement and collective learning. In addition, throughout CADDEIP, tutors continuously 

monitored course participants, offering appreciative and formative feedback that valued 

progress and encouraged interactive learning In this sense, the active performance of 

tutoring in teacher development courses for IPE is decisive, as qualified feedback 

encourages critical reflection, strengthens understanding of the theoretical and 

methodological frameworks of IPE, and contributes to the sustainability of actions, including 

the establishment of support networks for the implementation of IPE plans.6,20  

The incorporation of methodological strategies with the potential to promote moments 

of reflection is fundamental in teacher development programs focused on IPE, given the 

need for participants to critically revisit both their own professional roles and those of other 

categories, as well as their performance as teachers and/or preceptors.24 At CADDEIP, the 

creation of spaces for reflection among peers stood out as a potential strength. Critical self-

reflection on teaching practice and analysis of the interprofessional activities developed in 

the Interprofessional PET-Health projects were central elements of the training process, 
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helping participants feel more prepared to develop new IIPE initiatives and to redirect, when 

necessary, the paths taken in the Interprofessional PET-Health projects.20 

The participation of preceptors in the course was also noteworthy, given the leading 

role they play in training workers for the SUS and in the movement for change in health work 

induced by PET-Health. Training them in the theoretical and methodological foundations of 

IIPE represents a step forward in bringing training closer to health work, offering the potential 

to reflect on possibilities for implementing practical activities and interprofessional curricular 

internships, as well as inducing changes in the primary health care work process that favor 

collaborative interprofessional work and user-centered care.24-25  

Despite the transformative potential of training activities, preceptors still face 

obstacles that restrict their professional and pedagogical development. Time constraints, for 

example, make it difficult to participate regularly in training activities. In this context, it is 

essential to recognize and understand the tension between the need for pedagogical 

innovation and the practical constraints of everyday professional life. For teacher 

development to be effective, training policies and programs must be designed with sensitivity 

to the conditions of educators, promoting learning environments that are more inclusive, 

sustainable, and aligned with the current demands of health education.26    

In the context of CADDEIP, difficulties were encountered that were linked to the 

different contexts of the participants, the involvement of some in the front line of COVID-19, 

which overloaded their daily routines and limited the time available, the incompatibility of 

schedules for collective activities, and difficulties in accessing and using information and 

communication technologies. These difficulties required frequent changes to the course 

schedule. This strategy was fundamental to stimulating interprofessional and collaborative 

learning and the training of leaders in this area, with the skills to advance similar strategies 

in the educational institutions in which they work. These findings corroborate a study that 

described lessons learned from a teaching development experience for IPE, in which 

scheduling conflicts among participants and the difficulty of completing activities within the 

stipulated time also required additional time or changes in plans, with such adjustments 

being beneficial to participants.27 

In terms of the study’s limitations, the form was the sole data source. Conducting 

interviews or focus groups could have provided additional elements to better capture and 

deepen the aspects explored in this study. Another limitation refers to the fact that evaluation 

strategies capable of measuring the impact of CADDEIP on the knowledge, skills, and 

attitudes of participants, as well as on possible changes in the organizational practice of the 

IPE programs of the institutions in which the participants were inserted, were not planned or 
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used. In addition, the fact that participants were already engaged in PET-Health may have 

led them to be more inclined to evaluate CADDEIP's actions positively. Furthermore, it is 

suggested that studies evaluating the impacts of these educational initiatives on teacher 

development be conducted longitudinally.  

 

Conclusion 

The online format of the course, combined with the qualified mediation of tutors, 

proved to have a potential strategy to promote teacher development in a context strongly 

marked by social isolation resulting from the COVID-19 pandemic. This approach not only 

responded to the demands of the emergency but also constituted a powerful and replicable 

experience for future health crises that require physical distancing. In a country of 

continental dimensions such as Brazil, the remote model proved even more relevant by 

enabling the equitable participation of teachers and workers from the five regions of the 

country, overcoming not only geographical barriers but also logistical challenges related to 

the incompatibility of institutional agendas and schedules. 

The availability of funding was a determining factor for the operational feasibility 

necessary to implement the course, allowing, among other things, the hiring of tutors 

responsible for mediating virtual activities in small learning groups and hosting the platform 

on the PAHO/WHO Virtual Campus for Public Health (CVSP). The qualifications of these 

tutors, with consolidated expertise in IPE and previous experience in group facilitation, 

combined with clearly defined objectives, learning outcomes, and the use of methodologies 

focused on interaction and participant leadership, were central to the initiative's success. 

The limitations of the course were linked to the challenges imposed by the pandemic, 

which required successive adjustments to the schedule and the extension of deadlines for 

completing activities. In this scenario, self-instructional courses present themselves as 

promising complementary alternatives, especially when combined with face-to-face or 

synchronous discussion sessions. Given the impossibility of face-to-face meetings, tutoring 

emerged as the main strategy to foster interaction among participants, contributing to the 

collective construction of knowledge and maintaining engagement throughout the training 

process. 

With regard to a future research agenda related to teacher development in the 

country, it is suggested that strategies be used to evaluate learning and the applicability of 

the content covered in the courses, as well as studies that evaluate changes in behavior 

and work processes resulting from participation in teacher development activities. It is also 

necessary to include in the research agenda the institutional aspects involved in the changes 
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and the results achieved in teaching practice. Longitudinal monitoring will allow for the 

evaluation of the real impact of these actions on changes in teaching practices for the 

advancement of interprofessional education.     

In addition, it is also suggested that new studies be conducted with the aim of 

mapping Interprofessional Education (IPE) initiatives that have been triggered or 

strengthened in Higher Education institutions as a result of CADDEIP offerings. It is also 

recommended to investigate the presence of interprofessionality as a structuring axis of the 

teacher development programs currently in force in the country, to understand its degree of 

institutionalization and potential for sustainability in the field of health education. 

Finally, this study reaffirms that knowledge about participants' perceptions can not 

only provide input for the continuous improvement of training activities aimed at faculty 

development but also lead to the formulation of guidelines for future initiatives. By 

understanding, from the participants' perspective, the pedagogical, institutional, and 

relational elements that enhance or limit training for interprofessional work, this study 

contributes to the strengthening of interprofessionality as a structuring axis for the 

strengthening of the Brazilian Unified Health System (SUS), in line with the principles of 

comprehensiveness, equity, and democratization of knowledge. 
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